Introduction
they have difficulties in communicating with students and struggle with managing their behaviors, especially those who misbehave. This may derive from the fact that teachers are not equipped with a satisfactory level of interpersonal and social interaction training, although they receive systematic education on various teaching aspects of classroom management. Though this is the case, it is known that teachers' effective use of communication skills plays a key role in students' perceptions of themselves and the world around them. This will also pioneer students' effects on their environment. In line with his teacher's communication skills, the student may turn into an individual who finds himself and others important, who is sensitive to people and social problems and who can communicate efficiently. Conversely, the student may turn into an individual who is not taught to value others, who hates learning and causes personal and social problems and who becomes estranged. That is why it is vital that teachers firstly establish good contact with their students.
When we talk about communication, we generally mean transmitting a message; that is, speaking. Communication, however, is not only speaking. Communication means to know what to say, when and where to say it, and how to decide how to say it. Also, it entails presenting what we want to say in a simple, clear and fluent way through eye contact. In addition to this, we should follow if our message is wellreceived or not. If teachers show understanding and acceptance and provide a tolerant atmosphere for their students, the students will be given a chance to feel secure and behave accordingly. In such a relationship, the child develops in positive way, so he becomes more constructive, positive, productive and creative. When he feels that he is accepted and given importance, he also feels that he is loved.
Effective classroom management is one of the most important factors of teaching. One of the objectives of classroom management is not only to facilitate teaching but also to increase the learning time, to provide and to protect a warm and supportive classroom climate, to prevent students' destructive behaviors and to provide a convenient atmosphere where the students can show good behaviors (Doyle, 1986; Emmer & Stough, 2001; Jones, 1996) . In order to achieve all of these, it is essential that the teacher should listen effectively, should give clear instructions, and should use positive body language and "I-messages" while organizing students' behaviors. In short, the classroom atmosphere is made up of interpersonal relationships such as student-student, student-teacher and interaction of various factors such as the clarity of rules, students' wishes, the teacher's support, attitude, expectations, classroom management style and her motivation for the lesson, attendance, lesson plans, innovation, the ability to be up-to-date, and the quality of interaction. Therefore, the classroom atmosphere acquires an environmental characteristic which is unique to the classroom. Also, the classroom atmosphere can be defined as a communication and interaction among individuals and as a pattern of relationships.
A revision of the related literature on classroom atmosphere shows that there are studies focusing on students' perceptions of classroom atmosphere at different levels, the relationship between class atmosphere and students' achievement, the effect of speaking problems on classroom climate and on the effects of the relationship between classroom atmosphere and teacher-student interaction through various aspects (Bilgic, 2007; Bilgic, 2009; Cananoglu, 2011; Erdogan, 2009; Karsi, 2012; Kunkul, 2008; Mumcu, 2008; Ozgok, 2013) . No research, however, has been found to be related to teacher candidates' perspectives on their behaviors in terms of positive classroom atmosphere. As teacher candidates are the main subject and the future organizers of the teaching environments, it is important to carry out a study of which variables of the classroom atmosphere they are aware. At that point, it is vital to determine the weaknesses and probable solutions to include in the curriculum of pre-service teacher training programmes. The contribution and the encouragement of the positive classroom atmosphere on students' development and on effective attendance cannot be ignored, which make this study essentially important.
Aim of the Study
The main aim of the study is to investigate teacher candidates' points of view about teacher behaviours positively affecting the classroom atmosphere. In line with this aim, the research questions of this study are as below:
1. What strategies are offered by teacher candidates to establish a positive classroom atmosphere?
2. What are teacher candidates' opinions about the interaction that induces a positive classroom atmosphere?
Method

Research Design
Third-year students of a department of primary school education at a state university attending a classroom management course were instructed to write reports as a response to this question: How should classroom interaction and communication influence a positive classroom atmosphere? The students were told not to refer to the related literature. Instead, they were instructed to report their points of view according to their experiences. They worked individually. Therefore, this was a phenomenological study that focuses on the meaning of individual experiences. Such study designs focus on describing what all participants have in common as they experience a phenomenon. The basic purpose of phenomenology is to reduce individual experiences with a phenomenon to a description of the universal essence (Creswell, 2007) .
Participants
The sample of this study consists of seventy third-year students. They were attending the primary school education department at a state university. Also, they took classroom management courses within their teacher education programme.
Research Instruments and Procedures
At a primary school education department of a state university, third-year students were told to prepare a report about the following questions: "According to you, how should the communicative and effective classroom context affect the classroom atmosphere?, and What should teachers do? Discuss these issues through examples." The study was based on 70 teacher candidates' reports about these questions. The students were told not to refer to the related literature. Instead, they were instructed to report their points of view according to their experiences and they worked individually. Then, the reports were gathered and evaluated.
Data Analysis
The data of this study was based on the reports prepared by 70 student teachers. The data was transferred into the computer. The reports were read line by line and coded accordingly. The coding criteria were prepared in line with the related literature. During the analysis, a constant comparative method was followed. This method enables the researcher to work on the intensive data in a clear and short way (Kwale, 1996) . Then, the codes were gathered and commonalities were identified. As a result of this, the categories (themes) emerged. The identified codes were related to each other and interpreted (Maykut & Morehouse, 1994) . The reports were evaluated and the findings were written and transferred into tables in detail. In interpreting the findings, theoretical approaches in the related studies were consulted and related research findings were referred.
Results
The student teachers' points of view about teacher behaviors positively affecting classroom environment, communication strategies offered by them addressing positive classroom atmosphere were regarded in relation to positive classroom atmosphere interaction. The findings are given below. One of the aims of this study is to determine the student teachers' communication strategies for a positive atmosphere in the classroom. In accordance with this purpose, the student teachers emphasize components of communication in the classroom. Thirty-seven of the student teachers pointed out "the teacher" as a main component of classroom interaction. Twelve of them highlighted expressing one's self in a good way, "the skill of giving and receiving the message." Eight of them said that interaction in the school and out of the school were not independent and mentioned that the social environment and culture were influential on interaction. Also, they found the following components important: "importance of source and receiver" (n:8), "the importance of the student" (n:3), "the importance of classroom interaction in terms of social aspect" (n: 3), "the importance of feedback" (n:3), "the importance of message (content)" (n:2), "the importance of channels used" (n:1) and "the importance of techniques used to solve problems" (n:1).
The student teachers' communication strategies suggestions for a positive classroom atmosphere were put into these categories: "communication skills for negative and destructive behaviours," "effective communication skills," "environmental conditions and intervention to the behaviour," "positive acceptance/preventative skills" and "non-verbal communication." The codes under these categories are given in Table 1 . As for the student teachers' suggestions for positive classroom interaction strategies, much emphasis was seen on the categories "communication skills for negative and destructive behaviours," and "non-verbal communication." Under these categories, these codes are salient: "Using positive/instructional/non-blaming language," "use of me-language," "Effective use of gesture and mimics," "effective use of the body language." Also, from the category of positive acceptance/preventive skills, "knowing the student" was salient. However, "effective communication skills" and "environmental conditions and intervention to the behaviour" categories were not mentioned so much. In these categories, the codes "listening" and "being a role model as a teacher" were salient. Some examples from the codes and from the categories are given below. When the student teachers talked about communication strategies for positive classroom atmosphere, they also mentioned strategies which were possible to hinder a positive classroom atmosphere and communication types. The participants' points of view about this were divided into four categories. These categories were "solution messages," "suppressive messages," "indirect messages," and "reactional/traditional." Table 2 shows the codes of the categories. When the student teachers' communication strategies and types hindering a positive atmosphere were considered, it was seen that the 'ordering' and 'threatening' codes under the category of "solution messages" were salient. From the category of "suppressing messages," 'accusing,' 'judging' and 'criticizing' codes and from the category of "indirect messages," 'language use affecting self-confidence negatively' and 'looking down on' codes were those mostly emphasized by the student teachers as negative forms of communication. Also, some participants mentioned that from the category of "reactional/traditional," the code of 'use of reinforcement' could hinder positive atmosphere. Here are some direct examples from the participants' points of view in codes and in categories given. One of the objectives of this study is to find out how a positive, interactive classroom should be in line with the student teachers' perspectives. In relation to this objective, when the student teachers were explaining the characteristics of a teacher's behaviours affecting classroom atmosphere positively, they also drew attention to what kind of personal and professional characteristics a teacher should have. These are; "being fair
(n=11), being gentle (n=8), being affectionate (n=7), being close (n=7), being transparent (n=6), being consistent (n=5), teacher's liking her profession (n=4), being flexible (n=3), being patient (n=2), being constructive (n=2), experience (n=2), use of jokes and comics (n=2), being sincere (n=1), giving equal chance (n=1), being dynamic (n=1), being natural (n=1), being calm (n=1), liking the children (n=1), being objective (n=1), not comparing (n=1)."
The student teachers' perspectives about positive classroom atmosphere interaction were categorized as physical/instructional, social and preventive. The codes under these categories are given in Table 3 .
It was seen that the category "social situation" was a salient one in the student teachers' suggestions about positive classroom atmosphere. In this category, the codes 'valuing the students' opinions,' 'atmosphere where students can express themselves comfortably' and 'a democratic classroom' were salient. The least talked about, but briefly mentioned category was "the preventative environment." In this category, the code 'giving value to the student/respect' was salient. The least mentioned category among the suggestions was "physical/instructional." In this category, 'atmosphere where the students' needs are met' and 'one-on-one interest' were salient. Some examples from the student teachers' ideas under the categories and the codes are given below. While the student teachers were talking about a positive interactive classroom atmosphere, they also mentioned the factors hindering the positive classroom atmosphere. The student teachers' perspectives about this were given in three categories as "situations hindering a positive classroom atmosphere." These categories were "physical/instructional," "unsocial" and "other." The codes under these categories are given in Table 4 . It was seen that the student teachers' perspectives on the factors hindering the positive classroom atmosphere were concentrated on the category "unsocial" behaviours and attitudes. Under this category, the codes 'the teachers focus only on the lesson' and 'distance (psychological)' were prominent. Under the category of "physical/instructional," the participants emphasized 'distance (the teacher's fixed position) and 'the organization chart of students and their desks.' Also, under the category of "other," they mentioned 'discrimination' as a factor hindering a positive classroom atmosphere. The student teachers' points of view about the codes which were placed into categories are given below. 
"...while addressing my students, I behaved not as a dictator but as an
Discussion and Conclusion
Similarly, the findings from the studies about the reasons for students' misbehaviours are also related to social context, the setting where the family lives, the family structure and friends' circle (Lemlech, 1999; Weinstein & Mignano, 2007) . A striking point in the results is that the "student," which is an essential factor, has only been considered by a few participants. This may derive from the fact that the student teachers employ a teacher-centered perspective. If we consider this finding in line with Wolfgang's point of view (2001), the control point where the student teachers are standing is close to the interventionist approach in which the teacher control is at a high level. From the perspective of the control in the classroom in the classroom management attitudes and beliefs, it has been found that teachers and student teachers are interventionists in terms of teaching management but interactive regarding human management (Akdemir, 2014; Martin, Yin & Baldwin, 1998; Okut, 2011; Sadik & Bulut Ozsezer, 2015; Savran-Gencer & Cakiroğlu, 2007; Unal & Unal, 2009) .
A great number of the communication strategies suggested by the student teachers about a positive classroom atmosphere are mostly related to strategies about how to cope with misbehaviours. In this study, this category has been called "communication strategies against negative and destructive behaviours." The participants say that they prefer more constructive strategies when they encounter unwanted behaviours such as "instructional/non-blaming language" and "the use of me-language." Also, the codes "listening," "the teacher as a role model," and "knowing the student" have been mentioned by the participants. These codes have been placed in a different category in this study but they are categorized in the dimension of behaviour management in the related literature. This may indicate that the student teachers are aware of the significance of positive behaviour management in establishing and maintaining positive atmosphere in tackling misbehaviours. In the same way, the supporting result comes from the finding that the codes in the category of "non-verbal communication," "effective use of gestures and mimics," "use of body language," "keeping eye-contact," and "effective use of tone of voice and accent" have been reported as factors facilitating communication and as strategies requiring less power in struggling with unwanted behaviours. It has been extensively highlighted in the related literature that the least power should be used to cope with misbehaviours (Brandes & Ginnis, 1986; Charles, Senter & Barr, 1996; Emer & Stough 2001; Gordon, 1996; Hall & Hall, 1988; Nimmo, 1997; Nelson-Jones, 1995; Sadik, 2000) .
In terms of the student teachers' communication strategies and message types hindering a positive atmosphere, it has been seen that the student teachers prefer communication obstacles, that is, "a rejecting language/not accepting language" which has been referred to as "solution messages," "suppressing messages," and "indirect messages" by Gordon (1996) . Such messages in the related literature have been reposted to show that the teacher is the authority and the student has to accept his authority. This type of message can also regarded as a "you-message" and it pushes the students to defend, it destructs the students' personalities, and it gives the feeling that the students are not respected and taken into consideration. This affects confidence, love and respect in the classroom atmosphere negatively (Gordan, 1996) . The negativity in the relationship between the student and the teacher affects the classroom atmosphere in the same way (Basaran, 2000; Doyle, 1986; Emer & Stough, 2001; Ozturk, 2002; Ozyurek, 2007) . The findings obtained in this study have shown that the student teachers exhibit non-interventionist attitudes and use less power in control in maintaining a positive classroom atmosphere. In another study by Bulut et. al. (2008) ; however, it has been discovered that the teachers tend to use more power in control and prefer Gordon's (1996) rejecting/not accepting language in the classroom communication.
In student teachers' suggestions on interaction for positive classroom atmosphere, the following categories have been mostly reported: "valuing the students' opinions," "atmosphere where students can express themselves comfortably," "democratic classroom atmosphere," and "valuing and respecting the student." This shows that the student teachers give importance to providing a secure classroom atmosphere where students can express themselves. This is also in line with the finding that the student teachers have concentrated on "unsocial" behaviours and attitudes as factors hindering a positive classroom atmosphere. This is what social and preventative environments necessitate as reported in the related literature. Traditional, authoritative and/or reactional attitudes damage relationships with students, resulting in a negative effect on a positive classroom atmosphere (Basaran, 2000; Doyle, 1986; Emmer & Stough, 2001; Jones, 1996; Ozturk, 2002; Ozyurek, 2007) .
In conclusion, knowing the student, effective use of non-verbal messages and positive skills to cope with misbehaviours have come into prominence in the student teachers' suggestions for communication strategies to establish a positive classroom atmosphere. As for the student teachers' points of view about the positive classroom atmosphere interaction, it has been observed that the salient factors are that the teacher is an important component in building classroom atmosphere and the classroom should be regarded as a democratic and social system where the teacher's positive personality characteristics are important. In light of these findings, it can be said that the student teachers know what to do and what not to do in establishing positive classroom atmosphere. Though this is the finding, it is vital to make some adaptations in pre-service teacher training programmes so that the student teachers can transfer their awareness into their future classrooms. Therefore, the academic courses in the primary school education curriculum such as classroom management, practice teaching and teaching experience should be revised to integrate theory and practice. For example, the student teachers should be given actual classroom opportunities to establish classroom atmospheres. In addition, the student teachers should be given chances to transfer what is in their minds into practice. This can be done by educational counselors in the course of classroom management by means of short simulation experiences.
Özet
Problem Durumu: Eğitim bir iletişim etkinliği olarak tanımlanabilir. Çünkü eğitimde amaç kaynak tarafından amaçlanan davranışın ve davranış değişikliğinin alıcıda oluşmasıdır. Bu nedenle karşımızdaki insanı etkileme, eğitme ve birlikte çalışma konusunda başarılı olmak istiyorsak iyi ilişkiler içinde olmamız gerekir (Yüksel, 2008) . Yani öğretmen ve öğrencinin bir başka deyişle kaynak ve alıcının amaçları olumlu olmalı ve iletişim şekli ise karşılıklı etkili anlaşmak temeline dayanmalıdır. Böyle bir durumda olumsuz duygular, karşıt düşünceler iletilse bile, temel yaklaşım anlamak / anlatmak yani anlaşmaktır. Böylelikle kaynak ve alıcı arasındaki ilişki güvene, değere ve diyaloga dönüşür (Başaran, 2000) . Dolayısıyla öğretmen-öğrenci ilişkisinin çerçevesini güven-değer-diyalog bağlamında oluşturmak gerekir. Eğer öğretmen-öğrenci arasında karşılıklı güvene, değere ve diyaloga dayalı ilişki oluşturulabilirse bunun bir sonucu olarak sınıflarda istenilen ortam oluşturulabilir. Olumlu iletişim ile sağlanılacak öğretim süreci, öğretmen-öğrenci arasındaki karşılıklı güven ve anlayışın güçlendirilmesine ortam hazırlayarak sınıfta olumlu bir havanın, olumlu sınıf atmosferinin sağlanması ile sonuçlanacaktır.
Sınıf içi iletişim öğretimi gerçekleştirmenin yanı sıra kişilerarası etkileşimi de belirleyen bir süreçtir (Kuzu, 2003) . Bu iletişim amaçlıdır ve kişilerarası ilişkilerde beceri gerektirir. Kişilerarası-sosyal becerisi gelişmiş öğretmenler hem öğretimi gerçekleştirir hem de öğrencilerin istenmeyen davranışlarını becerikli bir biçimde yönetir (Stemler, Elliott, Grigorenko & Sternberg, 2006) . Ancak öğretmenlerin çoğu; davranışları yönetme ve istenmeyen davranışa neden olan öğrenci ile iletişim kurma konusunda zorlandıklarını belirtmektedirler. Bu durum öğretmenlerin öğretimin yönetimi ile ilgili sistematik eğitim almakla birlikte kişilerarası-sosyal etkileşimle ilgili yeterince eğitim almamaları ile açıklanabilir. Oysa öğretmenlerin iletişim becerilerini etkili kullanmaları aynı zamanda öğrencilerin de kendilerini ve çevreyi algılamalarına sonra da çevreyi etkilemelerine öncülük edecek kilit önemdedir. Öğrenci öğretmenin kullandığı iletişim biçimine göre kendini ve başkalarını değerli bulan, insanlara ve toplumsal sorunlara duyarlı ve etkili iletişim kurabilen bir bireye ya da değer verilmeden bilgi aktarılan, öğrenmekten nefret eden, bireysel veya toplumsal sorunlar çıkaran, yabancılaşmış bir bireye dönüşebilecektir. Bunun için öğrencilerin önce öğretmenleri ile iletişim kurabilmelerinin sağlanması önemlidir.
Sınıfı etkili yönetme işi öğretmenlik mesleğinin en önemli unsurlarından biridir. Sınıf yönetiminin amacı öğretimi kolaylaştırmanın yanı sıra, öğretim zamanını arttırma, sıcak ve destekleyici bir sınıf atmosferi yaratma ve koruma, öğrencilerin zarar verici davranışlarını önleme, istendik davranışların artması için uygun ortamı sağlama gibi amaçları da gerçekleştirmeye yöneliktir (Doyle, 1986; Emmer ve Stough, 2001; Jones, 1996) . Tüm bu sayılanların yapılabilmesi ve olumlu sınıf atmosferinin oluşturulabilmesi öğretmenin etkin dinlemesi, açık ve net yönergeler verebilmesi, davranışa yönelik düzenlemeler yaparken olumlu dili ve ben dilini etkili bir şekilde kullanabilmesiyle ilişkilendirilebilir. Dolayısıyla sınıf atmosferi, öğrenci-öğrenci ve öğretmen-öğrenci arasındaki kişilerarası ilişkiler, kuralların açıklığı-belirginliği, öğrencilerin istekleri, öğretmenin desteği, tutumu, beklentileri ve yönetim biçimi, derse yöneltmesi, katılım, ders düzeni, yenilik, güncellik, iletişimin niteliği ve rekabet ortamı gibi faktörlerin etkileşiminden oluşmaktadır. Bu nedenle, sınıf atmosferi, sınıfa özgü bir çevresel özellik oluşturmaktadır. Bütün bunlardan hareketle aslında sınıf atmosferini sınıf içinde oluşan bireylerarası iletişim, etkileşim ve ilişkiler dokusu olarak da tanımlamak mümkündür.
İlgili literatür incelendiğinde sınıf atmosferini konu alan araştırmaların; öğrencilerin çeşitli kademelerde sınıf atmosferi algıları, sınıf atmosferiyle öğrenci başarısı arasındaki ilişki, konuşma probleminin sınıf iklimine etkisi, öğretmen-öğrenci arasındaki çeşitli konulardaki etkileşimlerin sınıf atmosferine etkileri ile ilgili oldukları belirlenmiştir (Bilgiç, 2007; Bilgiç, 2009; Cananoğlu, 2011; Erdoğan, 2009; Karşı, 2012; Künkül, 2008; Mumcu, 2008; Özgök, 2013) . Ulaşılabilen kaynaklar çerçevesinde öğretmen adaylarının olumlu sınıf atmosferine yönelik öğretmen davranışlarına ilişkin görüşlerini inceleyen bir araştırmaya rastlanmamıştır. Oysa öğretim ortamının hem öznesi hem de gelecekte düzenleyicisi konumunda olan öğretmen adaylarının sınıf atmosferinin hangi değişkenlerinin farkında olduklarını belirlemek önemlidir. Bu konu eksikliklerin belirlenmesi ve gidermeye yönelik
